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Theatre

Social Studies

English
Language Arts

About Ragtime
Ragtime Production Stats:

Composer: Stephen Flaherty		
Lyricist: Lynn Ahrens			
Playwright/Book: Terrence McNally
Based on Novel by E.L. Doctorow		
Opened on Broadway: Jan 18, 1998
Closed: Jan 16, 2000
# of Performances: 834
You should know:
• Based on the novel Ragtime by E.L. Doctorow
• 1981 Film version of same name nominated for several Oscars
• Musical won Tony Awards ® for Best Book (Terrence McNally), Best Original Music Score (Stephen Flaherty, Lynn Ahrens,
		 Best Featured Actress (Audra McDonald) and Best Orchestrations (William David Brohn)
• Broadway version included fireworks and working Model-T Ford
• Since its Broadway premier, Ragtime has been regularly produced regionally and in community theaters across the nation.

E.L. DOCTOROW

E.L. Doctorow or Edgar Lawrence Doctorow, was born in 1931. His parents, both musicians,
named him after Edgar Allan Poe, the 19th-century American poet. So it is only fitting that
Doctorow grew up to write Ragtime, the novel which inspired the plot of Ragtime the musical,
and he listened to the music of the era for inspiration as he wrote.
Growing up in the Bronx neighborhood of New York City, Doctorow was an avid reader and
decided to become a writer when he was just nine years old. In an interview he gave on NPR’s
Morning Edition in 2004, he said, “I was reading constantly, everything I could get my hands
on. At that age, something else happens if you’re going to be a writer. You’re reading for the
excitement of it… and then another little line of inquiry comes into your head: ‘How is this done?’” He discovered one solution to
his writing conundrum by listening to the music his parents introduced to him at a young age. His father ran a music shop, and his
mother was a pianist, so music was a large part of his early life. “At a certain point, the difference between music in music, and music
in words became elided in my mind. I became attentive to the sound of words and the rhythm of sentences in some way that I’m not
even aware of.” While music enabled Doctorow to find his voice as a writer, late in his life he found a silent, bare room was the best
setting to write. “When I’m writing, I like to seal everything off and face the wall, not to look outside the window. The only way out
is through the sentences.” This technique was evidently very effective, as he wrote twelve novels, three volumes of short fiction and
a play, in addition to numerous essays and commentary on literature and politics.

CREATIVE TEAM BEHIND THE MUSICAL

Terrence McNally
Born in Florida, McNally spent a good portion of his youth in Dallas and Corpus Christi,
Texas. Maurine McElroy, his high school English teacher, had a profound influence
on him, encouraging McNally to write. He received a B.A. in English from Columbia
University in 1960.
Winner of multiple Tony awards, including Best Book of a Musical for Ragtime, McNally’s
six-decade playwriting career always emphasized how to bring people together. “I think
theatre teaches us who we are, what our society is, where we are going. I don’t think
theatre can solve the problems of a society, nor should it be expected to ... Plays don’t do
that. People do. [But plays can] provide a forum for the ideas and feelings that can lead a
society to decide to heal and change itself.”
Stephen Flaherty and Lynn Ahrens
Flaherty and Ahrens began working together in the early 1980s. One of their first collaborations involved working on a script for
children with TheatreWorks USA. Thirty years and multiple awards later, the composer/librettist team has been working together
longer than other partnerships including Lennon and McCartney, Simon and Garfunkel, and even Rodgers and Hammerstein.
They have been nominated for every letter on the EGOT (Emmy, Grammy, Oscar, Tony) acronym and won several of the individual
awards.
By winning the Tony for Best Original Score for Ragtime in 1998, the duo reinforced New York Times critic Charles Isherwood’s
statement that the duo “insist on writing musicals that explore the struggles of men and women, as opposed to the synthetic
creatures razzle-dazzling Broadway audiences with their preening vulgarity and self-devouring jokes.”
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Ragtime was the
Soundtrack for Change
Question: How does current popular music reflect the social
issues of today?

Ragtime is a specific genre of music that was developed and popularized by
black American composers, namely Scott Joplin, in the late 19th and early
20th centuries and greatly influenced later musical forms such as jazz and hiphop. The Ragtime style is characterized by is fast-paced, syncopated rhythm,
usually performed on the piano. The “ragged rhythm” gave the genre its name.
By the early 1900s, Ragtime had become the popular music of its day. This fastpaced yet loose musical style reflected the period known as the Progressive Era
(1890-1920), a time of pervasive social activism and political reform across the
country. This generation was committed to eliminating social problems caused
by industrialization, urbanization, immigration, and political corruption.
There was a general optimism that carried these values across socio-political
lines, imbuing the era with a sense that anything was possible. Social success
and political reform were the ideals of the day, and Ragtime served as the
soundtrack for change.

RELEVANT HISTORICAL EVENTS:
		 •
			
		 •
			
		 •
		 •
			
		 •
		 •
			
		 •

1899 - Texas native Scott Joplin, the “King of Ragtime,” publishes his influential and iconic “Maple Leaf Rag,” while
living and working in Missouri

1900 - Sixteen-year-old Evelyn Nesbit moves to New York City with her family to pursue a modeling career and soon
becomes the most in-demand model in the country

1901 - President Theodore Roosevelt has a controversial meeting with Booker T. Washington at the White House
1906 - Emma Goldman publishes the first issue of her magazine, Mother Earth, an anarchist journal devoted to social
science and literature, and launches a speaking tour to raise money for the publication
1907 - Busiest year on record at Ellis Island, with the arrival of 1.1 million immigrants
1907 - Panic of 1907, financial panic averted by J.P. Morgan and other financiers who invested in the economic health of
the nation, leading to the establishment of the Federal Reserve System
1907 - Stanford White’s first trial for “The Crime of the Century,” the murder of Harry K. Thaw
		 •
		 •
			
		 •
			
			
		 •
			
		 •
			

Immigrants arriving at Ellis Island, 1907

Image sources: Top- /mediamus.blogspot.com Bottom- National Archives

1907 - Harry Houdini’s first performance in the United States
1908 - Henry Ford produces the first Model-T automobile, which
was sold for $850
1909 - American explorers Robert Peary & Matthew Henson are
the first to reach the geographic North Pole. Henson 			
was an African American whose parents were sharecroppers
1911 - Scott Joplin moves to New York City and writes Treemonisha,
the first opera composed by an African American
1912 - Matthew Henson publishes his memoir, A Negro Explorer at
the North Pole
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Ragtime was the
Soundtrack for Change
Question: Can you think of any current celebrities who are influencing America’s political landscape?
Ragtime the musical begins with an illustration of this
optimism: “The skies were blue and hazy/Rarely a storm.
Barely a chill. /The afternoons were lazy/Everyone warm.
Everything still. / And there was a distant music./Simple
and somehow sublime/Changing the nation./A new
syncopation/ The people called it /Ragtime!”

Emma Goldman character in Ragtime

The character “The Little Boy”, the youngest generation
represented in the musical, opens the show as a beacon
of progress. But then, as the lyrics of the opening number
continue, we realize that no generation is immune from
the realities of the day. “Father” sings, “There were no
negroes.” “The People of New Rochelle” sing, “There were
no immigrants” and continue, “And there was a distant
music / Changing the tune. Changing the time. / Changing
the nation. A new syncopation.” Here and throughout
the musical, we are introduced to figures from this part
of American history: “Henry Ford” (titan of industry),
“J.P. Morgan” (banker and financier), “Emma Goldman”
(immigrant; political activist), “Booker T. Washington”
(African-American leader; educator), “Harry Houdini”

(immigrant; celebrity), “Evelyn Nesbit” (celebrity),
“Stanford White” (architect of NYC’s Gilded Age),
and “Harry K. Thaw” (millionaire), all of whom
represent the social issues of the day.
Ragtime sets up a narrative that is framed within
this period of history, creating multiple levels
of conflict, i.e., between cultural backgrounds,
economic status, education level, and even
musical styles. The set design of the broadway
version incorporates multiple vertical levels,
as well as areas of the stage to emphasize this
conflict visually. Costume and scenic designs
further illustrate the conflict between groups
and individual characters. Similarly, lighting can
create distance between areas of stage.
Original Production of Ragtime

Image sources: mediamus.blogspot.com
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Characterization

The creation of a character by pretending to be another person, using the features and attributes
that distinguish that individual.
Many musicals are based purely on fictional characters. When creating a character, actors
must make decisions about how a character moves, speaks, and even how they think. Often
the only resource an actor has is the script. Ragtime uses historical and fictional figures giving
actors more sources to build a character (such as portraits, photos, letters or things written
about them), but it also means they must build their character based on a real person whom
audiences might recognize. Often, an actor must portray a character that is vastly different
from them physically, vocally, or even morally. This requires an actor to be able to see the world
with a perspective other than his or her own. We all have different perspectives on how we see
the world based on our experiences. In the theatre, these points of view are sometimes called
‘Given Circumstances’ because they are the circumstances that the story gives us as actors or
audience members.

Pretend Perspectives
Essential Question:

STEP 1: Have students choose a photograph (printed by the instructor in advance) of one
of the historical characters from Ragtime. Encourage students to choose a person with a
different background from themselves, whether that difference be rooted in gender, age,
social class, or ethnic background.

Learning Objectives:

STEP 2: Research and discover more about the context of this person and write answers to
these questions:
• In what kind of house do they live?
• Where are they from?
• What is their job?
• Do they have family?
• How old are they?
• Are they rich or poor?

How can I see the world from
the perspective of another
person?

Students will consider how to
see the world from another’s
point of view while also
mining their own experiences
to enrich the character.
Students will research
the context surrounding
a historical figure. Then
students bring their backstory
to life by using their own
voices and bodies to explore
‘characterizing’ how that
figure might move and speak.

Vocabulary:

Context, Characterization
Backstory, Perspective,
Given Circumstances

STEP 3: Explore re-creating the character’s physicality (or how that person might move,
stand, sit, gesture) based on the initial image. Use clues from your research to create a
‘characterization’ of the real person by pretending to be your historical figure. For example, if
your picture shows Emma Goldman giving a speech, create a five second pose exactly as she
is in the photo. Photograph students in each pose and compare to the original!
STEP 4: Now, armed with your research, tell us about your historical figure from a firstperson perspective. What personal views might they have about the world based on that
figure’s ‘Given Circumstances’. Take turns asking questions to each other while remaining in
character. If you don’t know an actual answer, use your imagination and research to respond
in character.
Group Reflection: What things were the same or different between you and your character?
Why did you choose this person? Were there any character traits that you struggled with
either intellectually or in your performance? Look at the portraits of students taken while
they were posing. What were each of you thinking in this moment? What do you think your
character was thinking when they posed for their original portrait or photo?
Written Reflection: Review the scene where “Mother” first meets “Tateh” on the train,
two strangers who make assumptions about the other. Then upon hearing their children
stereotyping the other, they begin a conversation. They come from two completely different
backgrounds, yet are able to find similarities between themselves as human beings.
• Have you ever had a similar experience? Explain.
• How is Mother and Tateh’s experience similar to what you just experienced
		 portraying your chosen character?
• Do you think you will see people who have a different background from a new
		 perspective now? Explain.

Image source: en.wikipedia.org/wiki/Evelyn_Nesbit
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Adaptation

To redesign a story so it can be told in another form.
Before writing was invented, stories were passed on orally and aurally (by speaking and
listening) as long stories often written in verse. Writing in verse is writing with a specific
rhythm, or meter, like that of a song or a poem. As these oral stories were passed down and
recorded, over time they evolved into new stories and were adapted into new and different
styles of storytelling, such as novels, plays, movies, and musicals.
The musical Ragtime was adapted from the novel by E.L. Doctorow. His novel was also
adapted into a movie in 1981. People often adapt stories for other styles of storytelling in an
effort to experiment and reach new audiences. For example, the Disney movie The Lion King
was adapted from Shakespeare’s Hamlet, and was later adapted into the musical by the same
name! Many TV shows like Game of Thrones are also adaptations of books or other works of
literature! Whether you know it or not, you’ve already experienced how stories can be adapted
and re-told.

Essential Question:

How can you adapt song
lyrics to create a new story?

Learning Objectives:

Students will use their
imagination to adapt an oral
text in the form of a song into
a performance of a new story.
Students will collaborate to
create a story.

Vocabulary:

Adaptation, Genre,
Orally, Aurally, Conflict,
Collaboration, Meter

Storybuilding

Every story evolves as it is passed from one storyteller to another. Many writers such as
Shakespeare used old stories he heard or read previously and adapted them to be performed
on the stage. The musical Ragtime was adapted from a novel, and also inspired a film. Using the
song “What Kind of Woman” from Ragtime, have students build and perform a new story based
on the lyrics they hear aurally.
• Listen to a recording of “What Kind of Woman” from Ragtime.
		
Lyrics: www.allmusicals.com/r/ragtime Recordings: tinyurl.com/ragtimesongs
• In small groups, choose a portion of the song you can use to adapt into a new,
		 visual story.
• Decide on a concept/genre for your story: Tellanovella, puppetshow,
		 Superhero/comic book film, Horror, sitcom, cartoon, radio show, fantasy movie, 		
musical, etc.
• Working together as a group, write a beginning, middle and end outline for your story.
• Next, get on your feet and create beginning, middle, and end tableaus for your story.
		 Be bold! The more dramatic the better! (a tableau is a ‘living portrait’ just like people
		 frozen in poses for a painting or a photo).
• Next, come up with five lines of text or dialogue based on the song to incorporate
		 into each tableau or to transition between them.
• Share your new adapted stories with the class and have your teacher record them.
• Maybe the instructor records the stories? Simply by recording they have a ‘film’ and
		 ‘radio’ or podcast version they can analyse in comparison to the live version.
Reflection/Discussion:
After all the groups have performed, ask what students liked about the new stories that were
created. How were the adaptations different from the original song? How did seeing the
performances differ from the experience of hearing the song? What worked well? How could
the performance of these stories be improved? Was the project simple? Was it easy? What was
easy? What was difficult? If you could add music, costume, props, lights, etc, what would you
do? Watch the filmed versions. How do they differ from the live versions you just experienced?

Image source:http://thepandorasociety.com, Harry Houdini performs a series of water escapes
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The American Dream

is an optimistic ideal based upon the premise that anyone in the United States is afforded
the same opportunity to achieve success through hard work and determination.
Ragtime begins with “The Little Boy” setting the scene, introducing the “People of New
Rochelle”, who present an idyllic view of life in New York at the turn of the last century.
The tone then changes, introducing -race, class, and gender conflict themes--that
thencarry the narrative for the duration of the musical : “Ladies with parasols/Fellows
with tennis balls/There were no negroes/And there were no immigrants.” Immediately
following these lines, we meet “Tateh” and “The Little Girl”, who are boarding a ship of
immigrants bound for America: “In Latvia, a man dreamed of a new life for his little
girl.” Soon after, “Coalhouse”, a black musician in Harlem, is introduced as a self-made
man--a true American success story--inspired by the music of the day.
Ragtime illustrates the notions of progress that were present in American society at the
turn of the last century. But do those same notions ring true today today?m

Essential Question:

Is the American dream the
same for everyone?
What does the phrase
“American dream” mean to
you?

Learning Objectives:

Students will think critically
about what it means to be
successful.
Students will examine who
has access to achieving levels
of progress in today’s society.

Vocabulary:

Immigrant, Determination,
Opportunity, Sacrifice

Red Light, Green Light

Working as a group, students will be challenged to consider the question, Who has access
to the American Dream? This exercise is designed to get students to consider the ways in
which society privileges some individuals over others. RED LIGHT, GREEN LIGHT, is a
tool used throughout the Social Sciences to illustrate cultural barriers to success.
•
		
		
		
		
		

The instructor will lead a discussion about issues of access and privilege 		
illustrated in Ragtime, considering the three social groups represented by its 		
main characters: Mother (white), Coalhouse (black), and Tateh (immigrant). As
a class brainstorm a list of the social privileges and/or inequities of each group,
e.g., immigrants might not speak English; the white upper class benefits from
generational wealth.

•
		
		
		
		
		
		

Break out into three groups, each representing one of the three families portrayed
in the musical and symbolized through their geographic identities, i.e. where
each group lived: rural New York (white upper class), Harlem (black second-class
citizens), and the Lower East Side (immigrants living in squalor). Each group will
make a list of the privileges and/or inequities informed by the earlier class
discussion and should also dig deeper and mine new information based on their
personal knowledge and experiences.

•
		
		
		
		

Have the students make signs that reflect the distinct groups within the
musical--White, Black, Immigrant--so that they might develop and even greater
ownership of their group’s identity. This also opens up a conversation about labels.
How do we tend to categorize people, if/when we don’t know anything
about them?

• One member of each group will volunteer to serve as the performer of the exercise
		 and wear the group’s label or sign.
•
		
		
		
		

The instructor reads various statements (on following page), and students only
move if the statement applies to them. Students will take one step forward or
backward, depending on their answers. The other group members may coach their
group representative through the exercise, reminding them of their group’s 		
characteristics. Note that groups might share some characteristics.

Image source: National Archives, Immigrants arriving at Ellis Island with a view of Statue of Liberty
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The American Dream
Red Light, Green Light Statements:
GREEN = take one step forward
RED = take one step back.
• If your ancestors were forced to come to the USA not by choice.*
• If your primary ethnic identity is “American.”*
• If you were ever called names because of your race, class, ethnicity,
Excerpt from

SUCCESS
sung by the character Tateh
I promised you America
And little one, we’re there.
Out feet are on the solid ground
And hope is in the air!
You’ll soon be eating apple pie
From off a china plate.
Pretty dresses, pretty dolls,
Just wait!
For shining in your Tateh’s eye
And just beyond this gateAmerica!
Here in America
Anyone at all can succeed.
Do what you do,
And the world will come to you
Guaranteed!
I may be just a maker of art,
But here you can start with less
And make a success!
…
Think of how they will sell
We’ll join the parade of
Americans doing well
One day your immigrant sweat
Might get you the whole U.S.

		 gender, or sexual orientation.*
• If one or both of your parents were “white collar” professionals:
		 doctors, lawyers, etc..*
• If you ever tried to change your appearance, mannerisms, or behavior
		 to avoid being judged or ridiculed.*
• If you went to school.*
• If you went to school speaking a language other than English.*
• If one of your parents was unemployed or laid off, not by choice.*
• If you were raised in a single parent household.*
• If your family owned the house where you grew up.*
• If you were ever offered a good job because of your association with
		 a friend or family member.*
• If you were ever denied employment because of your race, ethnicity,
		 gender or sexual orientation.*
• If you ever inherited money or property.*
• If you were ever afraid of violence because of your race, ethnicity,
		 gender or sexual orientation.*
• If your parents own their own business.*
• If your parents told you that you could be anything you wanted
		 to be.*
Group Reflection: How did it feel to consider the obstacles faced by other groups? How are
the obstacles in your life different or similar? Introduce the lyrics to “Success” as sung by
Tateh (featured below). Tateh reflects the optimism of the day and ultimately achieves his
American Dream. Do you think it’s as easy today? Why or why not? Do you think that you
have an opportunity to achieve the American Dream? Why or why not?
Written Reflection: Does achieving the American Dream mean you are successful? What
is success?

Image source: Photograph by Lewis Hine, New York, 1912, Library of Congress
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TEKS Standards and Resources
CHARACTERIZATION
English Language Arts

Social Studies

Theatre

Middle School

ELA.6.Fig19D, ELA.6.Fig19E, ELA.6.28A, ELA.7.Fig19A, ELA.7.Fig19E,
ELA.7.Fig19F, ELA.8.Fig19A, ELA.8.Fig19B, ELA.8.Fig19C

High School

ELA.9.9A, ELA.9.10A, ELA.9.12A, ELA.10.Fig19A &B,
ELA.11.Fig19A &B, ELA.11.2A, ELA.12.Fig19A &B, ELA.12.2A, ELA.12.2C

Middle School

SS.6.15B &D, SS.6.21B &D, SS.6.2B, SS.6.22B, SS.7.21B &D &E
SS.8.22B, SS.8.23D,SS.8.26B &C, SS.8.29B, SS.8.30D

High School

WHS.29C, WHS.29F, WHS.30C
USH.3C &D, USH.13B, USH.15C, USH.24B, USH.5B, USH.26D

Middle School

THEATRE 1.A, THEATRE 2.B-F

High School

THEATRE.I.2A &D &F, THEATRE 1.4A &B, THEATRE.I.5C
THEATRE.II.2B &C &D, THEATRE.II.2F, THEATRE.II.4A, THEATRE.II.5D,
THEATRE.III.2B, THEATRE.III.2D, THEATRE.IV.1B, THEATRE.IV.2B, THEATRE.IV.2E

Middle School

ELA.6.Fig19A &B, ELA.6.Fig19E &F, ELA.6.6A
ELA.7.Fig19A &B, ELA.7.Fig19E &F, ELA.7.6A
ELA.8.Fig19A & B, ELA.8.Fig19E &F, ELA.8.15A.i &ii

High School

ELA.9.9C, ELA.9.24B, ELA.9.26A, ELA.10.3A, ELA.10.14A, ELA.10.24.B,
ELA.10.26.A, ELA.11.1B, ELA.11.2A, ELA.11.14A, ELA.11.26A
ELA.12.2A, ELA.12.2C, ELA.12.7A

Middle School

THEATRE 1.C, THEATRE 1.F, THEATRE 2.F
THEATRE 3.A &C &D, THEATRE 5.B

High School

THEATRE.I.1A, THEATRE.I.2A &F, THEATRE 1.4A &B, THEATRE.I.5C,
THEATRE.II.2B &C &D, THEATRE.II.2F, THEATRE.II.4A, THEATRE.II.5D,
THEATRE.III.1D, THEATRE.III.2B, THEATRE.III.2D, THEATRE.III.2E, THEATRE.IV.1B,
THEATRE.IV.2B, THEATRE.IV.2E

Middle School

ELA.6.FigB & D, ELA.6.16A, ELA.7.FigB & D, ELA.7.16A
ELA.8.FigB & D, ELA.8.16A

High School

ELA.9.Fig19A & B, ELA.9.2C, ELA.9.6A, ELA.9.26A, ELA.10.Fig19A & B,
ELA.10.2C, ELA.10.13A,, ELA.11.Fig19A & B, ELA.11.2A, ELA.11.26A
ELA.12.Fig19A & B, ELA.12.2C, ELA.12.26A

Middle School

SS.6.4B, SS6.15B, SS.6.2B, SS.6.1B,SS.7.21.B, SS.7.21D, SS.7.22D, SS.7.17B,
SS.8.29D, SS.8.29E, SS.8.23C, SS.8.30D

High School

USH.3C & D, USH.13B, USH.29B, USH26C

Middle School

THEATRE 1.A, THEATRE 2.B

High School

THEATRE I.1E, THEATRE I.4A, THEATRE III.2C, THEATER III.4A, THEATRE IV.2C

ADAPTATION
English Language Arts

Theatre

THE AMERICAN DREAM
English Language Arts

Social Studies

Theatre
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TEKS Standards and Resources
SOURCES

E.L. DOCTOROW
http://flavorwire.com/529417/the-radicalnostalgia-of-e-l-doctorow
Intersections: E.L. Doctorow on Rhythm
and Writing
Celebrated Author Discusses How
Music Helped Fuel His Words June 28,
200412:00 AM ET Heard on Morning
Edition SUSAN STAMBERG
E. L. Doctorow Dies at 84; Literary Time
Traveler Stirred Past Into Fiction By Bruce
Weber July 21, 2015
CREATIVE TEAM
https://www.broadway.com/shows/
ragtime/photos/on-the-wheels-ofa-broadway-dream-ragtime-company-meets-the-press/136880/
ragtime-meet-and-greet-stephen-flahertylynn-ahrens-terrence-mcnally
TERRENCE MCNALLY
Frontain, Raymond-Jean (November
2013). “”Theatre Matters”: Discovering
the True Self in Terrence McNally’s Dedication”. Journal of Contemporary Drama
in English. 1 (2): 261–78. doi:10.1515/
jcde-2013-0021.
Frontain, Raymond-Jean (August 7, 2010).
“McNally and Steinbeck”. ANQ: A
Quarterly Journal of Short Articles, Notes
and Reviews. 21 (4): 43–51. doi:10.3200/
ANQQ.21.4.43-51. Retrieved 16 April
2015.
FLAHERTY & AYERS
Isherwood, Charles.Worlds Apart in the
Deep South but Forming a Bond”,The
New York Times, March 22, 2005
https://www.talkinbroadway.com/page/
regional/boston/boston62.html
RAGTIME WAS THE SOUNDTRACK
FOR CHANGE
https://mediamus.blogspot.com/2010/01/
une-histoire-du-jazz-1ere-epoque-le.html
HISTORICAL CONTEXT
https://superretro.com/arriving-at-ellis-island-1907/
https://www.theguardian.com/commentisfree/2017/feb/01/piers-morgan-trump-protests-endless-hysteria#img-1
DRAMATURGY
https://www.pinterest.com/
pin/478507529143781177/visual-search/?x=16&y=13&w=530&h=423
http://broadwayblack.com/ragtime-national-tour-hits-the-stage/
LESSON 3: RED LIGHT, GREEN LIGHT
*Modeled after The Privilege Walk and
edited for content

________
The information and activities
in this guide were developed by
TUTS Community Engagement
Teaching Artists:
Amy Evans and Alan Brincks

Notes and Reflections:
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TUTS Education &
Community Engagement
TUTS COMMUNITY ENGAGEMENT

T heatre U n de r T h e Stars S c h o o l - B ased Pro g ra m m i n g r u n s t h e s p e ct r u m of a r ts- b a se d l e a r n i n g ,
c h al l e n g i n g st u de n ts to di scove r t h e i r wo r l d t h ro u g h t h e a r t of m u si ca l t h e a t re.

Looking to bring a theatre artist into your classroom?

Drama and Discovery: Arts Integration Residencies: Bring curriculum to life, by combining drama, dance, and
musical techniques with core subjects, students have the opportunity to experience learning in a variety of
ways, therefore deepening their understanding, emphasizing innovative thinking, and building confidence.

Looking to make your theatre production shine?
Musical Theatre Artists in Residence: With the guidance of professional musical theatre artists and educators,
students will sing, dance, and act their way to a better understanding of creativity, collaboration, and confidence. This program allows Teaching Artists and Classroom or Fine Arts Teachers to work together to create a
musical theatre production.

Looking for Professional Development?
Great Ideas for Teachers (G.I.F.T.): TUTS’ Teaching Artists work with school faculty to introduce innovative tools
and skills that will incorporate the arts into their classroom- team building, adding arts to core curriculum,
career skills for students and more!
For more information please contact community@tuts.com, 713-558-8803.

TUTS NO BOUNDARIES
Looking for information regarding Accessibility programs and services?
No Boundaries: Theatre Under The Stars is committed to creating an environment where musical theatre can
be fully enjoyed by all of our patrons. Through our No Boundaries program, we offer special events tied into
each show such as Workshops and Touch Tours. Working in tandem with the Hobby Center, we are able to
offer a variety of accessibility services and programming to our patrons.
For more information please contact Elizabeth England at elizabethe@tuts.com or visit www.tuts.com/accessibility.

TUTS THE RIVER PERFORMING AND VISUAL ARTS CENTER
TUTS prov i des an accessi bl e, affo rd a b l e fi n e a r ts e d u ca t i o n fo r i n d i vi d u a l s w i t h d i sa b i l i t i es.

Looking to bring an artist into your special education classroom?
Community Arts Residencies: Primarily for special education students or for combining general and special
education classes together. These semester long TEKS based residencies available are available in ART,
DANCE, MUSICAL THEATRE, MUSIC & MIME, and MUSIC. These disciplines engage students through active
learning, critical thinking, and innovative problem solving. Each semester concludes with a demonstration
and/or performance showcasing what students have learned over the course of the residency.
For more information please contact Eileen Edmonds, eileen@tuts.com, 713-558-8812.
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TUTS Student Matinees

MUSICALS FOR YOUNG AUDIENCES
At T h e a t re Under The Stars, the Musi ca ls fo r Yo ung Aud iences p ro gra m is j ust o ne of t he ma ny
wa ys

we

have

to

i ntroduce

the

ma gic

of

t hea t re

to

new

a ud iences

ea ch

sea so n.

T i c kets offe re d t h ro u g h t h i s p ro g ra m a re o n l y 9. 75 p e r se a t , w i t h o n e f re e se a t fo r eve r y te n se a ts p u rc h a se d.

*Recommended grades are TEKS-based, however all grades are welcome. For further details, and to help you make an
informed decision about which shows are right for your students, take a look at the content guide we created for each
show. These can be found at www.tuts.com/teachers or feel free to contact Courtney Wilson at courtney@tuts.com.

T U TS.CO M / T E ACH E RS

